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INTRODUCTION 
 
Welcome!   
 

This resource handbook was developed to support you as a teacher-mentor and to help you get 

the most from your participation in Ontario’s New Teacher Induction Program. Within it, you 

will find a brief introduction to mentoring, along with a collection of supports and resources 

you can use to enhance your mentoring process. 

 

It is important to keep in mind, as you begin a mentoring 

relationship with a new teacher, that proficiency comes with 

practice. We don’t learn to teach. Rather, we learn from our 

teaching. As teachers, we continue to refine our expertise and 

expand our knowledge through professional relationships and 

conversations with colleagues, and through applying and 

adapting information and strategies within the context of our own 

classrooms. 

 

This resource material is intended to support you as you and your 

new teacher proceed through his or her first year of teaching. The 

self-reflection questions included in this handbook are intended 

to challenge, to foster professional dialogue and to provide ideas 

to stimulate conversation. These resources have not been 

designed to test new teachers’ knowledge and skills, but rather to 

provide them with information as they grow and develop within 

the profession. 

 

Within this handbook, you will find a convenient, month-by-

month personal planner that provides s
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Why Mentoring? 
 

Mentoring provides a wide range of benefits, 

not only to new teachers, but also to the more 

experienced teachers who mentor them. In 

fact, many teachers who serve as mentors have 

found the experience to have been as 

personally and professionally rewarding as 

new teachers do. Being a mentor will provide 

you with a unique opportunity to consolidate 

your teaching practice and enhance your 

teaching and learning skills. Many mentors 

also report a renewed sense of connection to 

the school community and reduced isolation. 

Certainly, most mentors derive great 

satisfaction from having the opportunity to 
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The mentoring process not only enables you and your new teacher to grow and develop as 

professionals, but also contributes to a more collaborative and collegial culture within the 

school. 

 

http://www.miravia.com/
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How Do I Begin the Process? 
 
While mentoring may take many forms – from one-to-one mentoring or group/team mentoring 

to online mentoring – the NTIP process always begins with collaboration between the mentor 

and the new teacher to develop an Individual NTIP Strategy specific to the new teacher’s needs. 

The Individual NTIP Strategy will also be discussed with, and ultimately approved by, the 

principal so that he or she can arrange for the supports and allocate the appropriate resources. 

 

The Individual NTIP Strategy 
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SUCCESSFUL PRACTICES 

 

The Three Cs 
 

Effective mentors build an interactive, learning-focused relationship that responds flexibly and 

appropriately to the needs of the new teacher. In some cases, the mentor will act as a consultant, 

passing on information about procedures, policies and practices. Alternatively, the situation 

may call for collaboration in which the mentor and new teacher work together in planning or 

problem-solving. Finally, the mentor may act as a coach, guiding the new teacher through one 

or more aspects of professional practice, such as classroom management. 

 

Consultant 
 

As a consultant, the mentor transfers knowledge and information about procedures, policies 

and practices. This includes information about school and board procedures and protocols, as 

well as information about professional practice. For example, the mentor might explain the 

process for approval of field trips or provide information about the craft of teaching such as 

establishing classroom routines, applying instructional strategies or implementing curriculum. 
 
 
 

Consulting in Action 
 

Think Aloud 

 

In addition to giving a suggestion or providing a solution, 
add the thinking that led to it, the considerations that were 
taken into account and the reasons for the final choice. 
 

Offer a Menu 
 

 

Support the new teacher’s capacity for decision-making by 
explicitly offering a menu of possible solutions or choices, 
and discussing each. 
 

Produce an Idea Bank 
 

 

Create an idea bank the new teacher can refer to, such as 
a series of tips on classroom (m)-3 a 327.41 Tm
0 g
69t 

http://www.miravia.com/
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Collaborator 
 

As a collaborator, the mentor shares planning, reflection, decision-making and problem-solving 

with the new teacher. Both the mentor and new teacher participate actively in the process, 

developing ideas, sharing insights on professional practice, setting priorities and making action 

plans. The collaborative role is a particularly powerful one for the new teacher, signalling the 

respect of the mentor and the expectation of a collegial relationship. 
 
 

 

Collaboration in Action 
 

Co-Plan / Co-Teach 

 

Work with the new teacher to create a lesson or unit of 
study and extend the collaboration by teaching together. 
 

Become Study Partners 

 

Learn together with the new teacher about a new 
instructional methodology or engage in article or book 
study, followed by a sharing of experiences in the 
classroom. 
 

Design Action Research 

 

Deepen the study partner relationship by developing and 
conducting a more formal action research project, to 
encourage a spirit of experimentation and conscious 
curiosity about professional practice. 
 

Explore Case Studies 

 

Use case studies as a context for dialogue about 
professional practice, to provide a meaningful learning 
experience for both the mentor and the new teacher. 
 

 
 

Coach 
 

As a coach, the mentor supports the new teacher’s thinking, problem-solving and goal 

achievement. Coaching, for example, might be provided before, during or after a particularly 

challenging activity, with emphasis on building the new teacher’s capacity for self-directed 

learning. Thus, while the consulting role involves passing on information, the coaching role 

encourages the new teacher to develop his or her own capacity for self-directed problem-solving 

and learning. 

 
 

Coaching in Action 
 

Remain Non-Judgemental 

 

Maintain an effective coaching practice by ensuring that 
judgements are made only by the new teacher as he or she 
plans, reflects, problem-solves and makes choices. 
 

Inquire 

 

Ask the new teacher about successes, concerns or issues 
he or she wants to discuss, using open-ended questions 
designed to encourage thinking and invite choice. 
 

Reflect on Goals 

 

Engage in conversations focusing on the new teacher’s 
learning interests and goals, balancing support and 
challenge by marking successes and articulating new 
arenas for learning. 
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October 
 
 

 

Food for Thought 
 
Opportunities for a new teacher to engage in classroom observation of an experienced teacher with a similar 
assignment can provide a powerful opportunity for reflection and growth 
 

Consultant … 
 Sharing specific examples of assessment and evaluation tools and strategies can provide useful 

starting points for a new teacher 
 Informing a new teacher about ‘unwritten’ rules of school culture can be as important as learning 

about the written rules 
 
Collaborator … 

 Attending a professional development session with your new teacher can enhance connection and 
dialogue 

 Acknowledging that you as a mentor also have questions and concerns can actually be 
encouraging for a new teacher who may be feeling insecure about classroom issues 

 
Coach … 

 Providing feedback and engaging in learning focused conversations will assist a new teacher in 
their own reflective practice and growth 

 
 

Observations / Milestones 
 

 

Next Steps 
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November



 12 

December 
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January 
 
 

 

Food for Thought 
 
Mentoring relationships that flourish are reciprocal ± both parties learn and grow 

 
Consultant … 

 Emphasizing the importance of planning as a major component of success as a new teacher 
anticipates instructional goals for the balance of the year 

 
Collaborator … 

 Reflecting collaboratively on the lessons learned in the fall term can provide valuable insights and 
renewed opportunities for improving effectiveness in the classroom 

 Working with your new teacher to review and revise the mentoring plan further tailors your 
mentoring activities according to the needs and challenges of your new teacher as the year 
progresses.   

 
Coach … 

 Revisiting personal and instructional goals can assist a new teacher in self-assessment of their 
progress to date 

 
 

Observations / Milestones 
 

 

Next Steps 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 14 

February 
 
 

 

Food for Thought 
 
Effective mentors differentiate their strategies and approaches based on the needs of the new teacher 

 
Consultant … 

 Highlighting specific strategies and tips for assisting struggling students provides valuable 
scaffolding and support for a new teacher 

 
Collaborator … 

 Co-developing and adapting assessment strategies ensures the needs of all learners are met in the 
classroom 

 
Coach … 

 Reflecting on “themes of success” can provide a feeling of renewal and rejuvenation for a new 
teacher who may be encountering challenges in their classroom 

 
 

Observations / Milestones 
 

 

Next Steps 
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April 
 
 

 

Food for Thought 
 
A key goal of the mentoring process is to foster autonomy and confidence in the new teacher 

 
Consultant … 

 Commenting positively about an area of growth that you have observed can provide a sense of 
acknowledgement and accomplishment for a new teacher 

 
Collaborator … 

 Working together on a school project, club or team models the reciprocal nature of the mentoring 
relationship 

 
Coach … 

 Asking a new teacher about the options or choices they have as they describe a concern or 
problem encourages self-directed thinking and independence 

 
 

Observations / Milestones 
 

 

Next Steps 
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June 
 
 

 

Food for Thought 
 
Mentoring provides a remarkable opportunity to re-connect with what we truly think is important about 
teaching and learning 

 
Consultant … 

 Sharing tips about year-
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Appendix A 
 

The Individual NTIP Strategy Form 
 

The Individual NTIP Strategy form is intended to serve as a vehicle for discussion and learning, as well as a means of planning, 
tracking, and recording the NTIP induction elements in which each new teacher participates. It contains no evaluative elements and 
is intended as a tool to reflect completion of the NTIP individualized program. This form is not a checklist. 
 
The program requires that the Individual NTIP Strategy form be used. Please refer to the on-line appendices at 
http://faab.edu.gov.on.ca/NTIP.htm for the current year’s form.  
 
The New Teacher Induction Program (NTIP) requires that the Individual NTIP Strategy form be used. The following chart summarizes the process.  

 

Principal New Teacher Beginning LTO Teacher* Mentor 

 as part of school level orientation, 
the principal will provide 
information on the elements of 
NTIP: orientation, professional 
development and training, 
mentoring, and the TPA for new 
teachers 

 the principal gives the Individual 
NTIP Strategy form to the new 
teacher and indicates that this is 
the form to be used to record and 
track supports needed in each of 
the NTIP elements (excluding 
TPA) 

 the principal, based on the 
definition of new teacher in the 
NTIP: Induction Elements Manual 
(2008), communicates to the new 

teacher the elements in which 
he/she needs to participate  

 the principal lets the new  teacher 
know that the mentor can 
collaborate with him/her on the 
completion of the form and that 
once they have discussed needs 
and planned strategies, the new 
teacher will then share the plan 
with the principal so that the 
he/she can 

http://faab.edu.gov.on.ca/NTIP.htm
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 the principal does not evaluate the 
NTIP Individual Strategy Form or 
Induction elements 
 

 the principal, as catalyst in the 
new teacher’s professional growth, 
through collaborative leadership, 
has an ongoing role in monitoring 
progress and reallocating 
resources as needed throughout 
the year  
 

 the principal records on the 
Summative Report Form for New 
Teachers  the NTIP induction 
elements in which the new teacher 
has participated/is participating (as 

previously communicated to the 
teacher by the principal based on 
the definition of “new teacher” in 
the NTIP: Induction Elements 
Manual, 2010).  

 
 once the new teacher has 

received two Satisfactory ratings 

on performance appraisals for new 
teachers, the principal signs the 
form to indicate that the NTIP has 
been completed 

 
 
 
 
 the new teacher continues to 

collaborate with the mentor to work 
through the plan, making 
adjustments if necessary 
 

 
 the new teacher is in conversation 

on an on-going basis with the 
principal and mentor as they 
progress through the plan 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 the new teacher signs the form 

once participation in the NTIP 
induction elements has been 
completed. 

 

 
       appropriate resources 
 
 
 the beginning LTO teacher 

continues to collaborate with the 
mentor to work through the plan, 
making adjustments if necessary 
 

 
 the beginning LTO teacher is in 

conversation on an on-going basis 
with the principal and mentor as 
they progress through the plan 

 
 
 
 
 
 
 
 
 
 
 
 
 
*Beginning full-time continuing 
education teachers who are 
participating in the induction elements 
of NTIP should also use the INS Form. 

 
 
 
 
 the mentor meets with the new 

teacher or the beginning LTO 
teacher to work through the plan, 
suggesting adjustments if 
necessary 

 
 the mentor continues to 

collaborate with the new teacher  
or the beginning LTO teacher to 
work through the plan, suggesting 
adjustments if necessary 
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INDIVIDUAL NTIP STRATEGY FORM 
  

 

New Teacher Induction 
Program (NTIP) Elements 

Professional Learning Goals Strategies for meeting my goals 
Principal 
Initials* 

*The principal only needs to initial the elements in which the new teacher /beginning LTO teacher has participated in the event that the new teacher transfers schools/boards before completing the 

NTIP 

Orientation                                                                                       . 

Board level (See section 4.3 in NTIP 

Induction Elements Manual) 
   

School level (See section 4.3 in NTIP 

Induction Elements Manual) 
   

Professional Development and Training - These opportunities must be differeQWLDWHG�WR�PHHW�WKH�QHHGV�RI�WKH�WHDFKHUV¶�VSHFLILF�DVVLJQPHQWV 
(e.g., rotary, itinerant, self-FRQWDLQHG��HOHPHQWDU\��VHFRQGDU\«HWF�� 
Opportunities might address: Classroom Management; Planning, Assessment and Evaluation; Communication with Parents; Teaching Students with Special 
Needs and other Diverse Learners; Education Priorities (e.g., Literacy and Numeracy strategies, Student Success, Safe Schools, PAL, FSL,
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Appendix B 
 

NTIP Professional Development Core Content and Tools 
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Classroom Management: 
Professional Development and Training 
 

In the context of what a school board is already offering and specific to the needs of new teachers, 

professional development and training on “Classroom Management” should include the following core 

content: 

 

 Developing respectful relationships among students and between students and adults  

 Strategies for building and supporting a safe, inclusive, learning-focused classroom environment 

where diversity is seen as a strength 

 Effective strategies for establishing clear classroom procedures, routines and norms of collaboration  

 Effective strategies for organizing time (such as timetabling, transitions) to maximize uninterrupted 

learning time and student time on task 

 Strategies for collaborating with students on setting and maintaining classroom norms and rules 

 Effective strategies for dealing with challenging behaviours 

 
 

 
 

About Core Content 
 

 Most school boards already offer professional learning opportunities and supports to all their 
teachers in order to ensure quality teaching and improved student achievement.   

 Effective professional learning must be manageable, relevant, timely and appropriate to the 
daily responsibilities of new teachers.  

 The above core content has been developed in an effort to support new teachers as they 
progress along a continuum of professional learning through their first year in the profession. 
As with all areas of learning, proficiency will develop over time.  

 The core content is not to be viewed as a checklist of activities to undertake or an 
assessment tool to gauge the teacher’s performance.  

 It is intended as a guide for school boards as they design professional learning opportunities 
for new teachers.  It will help school boards review what they are already offering in order to 
align it with provincial requirements and ensure a level of consistency in the professional 
learning opportunities they are offering their new teachers. 
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Classroom Management: 
New Teacher’s Self-Reflection Tool 
 

The following questions are 
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Planning, Assessment & Evaluation: 
Professional Development and Training 
 

In the context of what a school board is already offering and specific to the needs of new teachers, 

professional development and training on “Planning, Assessment & Evaluation” should include the 

following core content: 
 

 Curriculum-focused long- and short-term planning, keeping the end in mind: what students need to 

know and will be able to do 

 Selecting and using ongoing classroom assessment strategies and data to inform instruction and plan 

appropriate interventions to improve student achievement 

 Using assessment and evaluation strategies that are appropriate to the curriculum and the learning 

activities, are fair to all students and accommodate the needs and experiences of all students, including 

English language learners and students with special education needs 

 Providing students with numerous and varied opportunities to demonstrate the full extent of their 

achievement without overwhelming them 

 Collecting multiple samples of student work that provide evidence of their achievement 

 Referring to exemplars to assess and evaluate student work 

 Using provincial achievement charts to assess and evaluate student work 

 Selecting and using effective strategies to support students’ self-monitoring, self-assessment and goal-

setting for their own learning 

 Informing and helping students and parents to understand the assessment and evaluation strategies to 

be used and giving them meaningful feedback for improvement 

 Applying provincial report card policies and board guidelines for reporting on student achievement 

 

 
 
 

About Core Content 
 

 Most school boards already offer professional learning opportunities 
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Planning, Assessment & Evaluation: 

New Teacher’s Self-Reflection Tool 
 

The following questions are designed for a new teacher’s self-reflection. You may wish to 

use a selection of the questions below as conversational starting points within your 

mentoring relationship and as prompts for planning and revising your Individual NTIP 

Strategy. 
 

 
 How would I describe my long- and short-term planning process? 

 How do I identify the learning goals and criteria for success for each lesson? Do I share and/or clarify the 

learning goals and criteria at the beginning of each lesson?  

 What strategies am I using to identify the learning needs of all students?   

 Are my assessment and evaluation strategies appropriate to the needs of my students, the curriculum 

expectations being assessed and the learning activities being used?  

 What assessment strategies do I most commonly use? What one other strategy would I like to try? 

 How do I provide my students with multiple opportunities for practice and feedback? 

 In what ways do I give my students feedback for improvement?  How do I provide class time for students to 

implement the suggestions for improvement? How can I monitor the student’s use of feedback? What types of 

feedback has proven most successful? 

 How can I use ongoing assessment strategies during a lesson (e.g., thumbs up, observation) to determine if 

students are learning what is being taught? 

 How do I establish the criteria for an evaluation task? Could I develop criteria together with my students? How 

would I do this? 

 How do I use the provincial achievement chart(s) to assess and evaluate student work? 

 Do my assessments reflect a balance of the achievement chart categories?  If not, how can I achieve this 

balance? 

 How can I work with colleagues to become a more effective/consistent assessor/evaluator?  

 How can I use exemplars/anchors in: my lessons? my assessment of student work?  my communication with 

students and parents?  

 What strategies am I using to develop students’ self-monitoring, self-assessment and goal-setting skills? How 

will I know if students are internalizing these skills?  

 Do I understand the provincial report card policies and school board guidelines for reporting student 

achievement?  If not, what clarification do I need? 

 How am I using assessment data to develop class profiles in order to look for patterns and trends? 

 Do I understand the different uses of assessment for learning, assessment as learning and assessment of 

learning? Am I putting too much attention on “of” learning? 

 How would I explain the difference between “modification” and “accommodation” to a parent of a child with 

Special Education Needs? A parent of an English Language Learner? Do I understand the application of 

“differentiation” for all students? 

 How do I teach, assess and report on Learning Skills? 

 What kind of support or new learning do I need in order to plan, assess and evaluate even more effectively? 

 

 
 
 

Using This Tool 
The use of this material is optional and you are invited to use only the strategies and tools that are 
specific to your needs and interests. 
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Communication with Parents/Guardians: 
Professional Development and Training 
 

In the context of what a school board is already offering and specific to the needs of new teachers, 

professional development and training on “Communication with Parents/Guardians” should include the 

following core content: 

 
 Understanding the perspective of parents/guardians and families   

 Developing open and collaborative communication skills 

 Developing attitudes, skills and communication strategies to foster a collaborative relationship with 

parents and students 

 Strategies to engage parents and families in supporting their child’s learning at home and at school 

 Strategies to communicate with parents on an ongoing basis about: 

o classroom events, assignments and expectations (such as planners, newsletters, class 

website, etc.) 

o assessment and evaluation: informing and helping students and parents understand 

strategies to be used, for formative evaluation, and to give them meaningful feedback for 

improvement 

o students’ progress (such as report card comments, parent-teacher conferences, etc.)  

o school events and volunteer opportunities 

 Positive conflict resolution strategies and strategies aimed specifically at dealing with challenging 

situations 

 Developing teaching strategies that foster an open and collaborative relationship with parents and 

families 

 
 

 
 

About Core Content 
 

 Most school boards already offer professional learning opportunities and supports to all their 
teachers in order to ensure quality teaching and improved student achievement.   

 Effective professional learning must be manageable, relevant, timely and appropriate to the 
daily responsibilities of new teachers.  

 The above core content has been developed in an effort to support new teachers as they 
progress along a continuum of professional learning through their first year in the profession. 
As with all areas of learning, proficiency will develop over time.  

 The core content is not to be viewed as a checklist of activities to undertake or an 
assessment tool to gauge the teacher’s performance.  

 It is intended as a guide for school boards as they design professional learning opportunities 
for new teachers.  It will help school boards review what they are already offering in order to 
align it with provincial requirements and ensure a level of consistency in the professional 
learning opportunities they are offering their new teachers. 
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Equity and Inclusive Education: 
New Teacher’s Self-Reflection Tool 
 

The following questions are designed for a new teacher’s self-
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Literacy, K-6: 
New Teacher’s Self-Reflection Tool 
 

The following questions are designed for a new teacher’s self-reflection. You may wish to 

use a selection of the questions below as conversational starting points within your 

mentoring relationship and as prompts for planning and revising your Individual NTIP 

Strategy. 
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Literacy, 7-12: 
New Teacher’s Self-Reflection Tool 
 

The following questions are designed for a new teacher’s self-reflection. You may wish to 

use a selection of the questions below as conversational starting points within your 

mentoring relationship and as prompts for planning and revising your Individual NTIP 

Strategy. 
 

 

 To what extent do I build literacy knowledge important to my subject in my students (e.g., of 

academic vocabulary and type of text)?  

 To what extent do my lessons include the explicit teaching of oral, reading and writing strategies? 

 In what ways do my lessons include modeling, coaching and guiding students in reading, writing, 

and speaking skills and in their use of strategies?  

 To what extent do I give my students multiple and varied opportunities to practise literacy 

strategies? Are there ways in which I can incorporate more opportunities for student practice into my 

lessons? 

 How do I give students ongoing, meaningful feedback as they practise literacy strategies? 
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Mathematical Literacy/Numeracy, 7-12: 
New Teacher’s Self-Reflection Tool 
 

The following questions are designed for a new teacher’s self-reflection. You may wish to 

use a selection of the questions below as conversational starting points within your 

mentoring relationship and as prompts for planning and revising your Individual NTIP 

Strategy. 
 

 

 How do I focus on important mathematical concepts or “big ideas” that cluster expectations? 

 In what ways do I ensure that my lessons include a variety of instructional tools and strategies, and 

assessment tools and strategies?  

 What variety of diagnostic, formative, and summative assessment data do I use to improve student 

learning and adjust the program? 

 How do I adapt my assessment plan to better suit the characteristics and circumstances of students in 

my class(es)?

Wh 
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Numeracy, K-6: 
Professional Development and Training 
 

In the context of what a school board is already offering and specific to the needs of new teachers, 

professional development and training on “Numeracy, K-6” should include the following core content: 

 
 Selecting and using a broad range of student learning and curriculum-aligned resource materials  

 Using gradual release of responsibility to move from explicit teacher modeling to independent 

application of literacy skills 

 Selecting and using strategies to engage students effectively in purposeful talk  

 Using teaching through problem-solving as the foundation for instruction in mathematics 

 Using a broad repertoire of instructional strategies to address the wide variety of learning needs 

 
 

 
 

About Core Content 
 

 Most school boards already offer professional learning opportunities and supports to all their 
teachers in order to ensure quality teaching and improved student achievement.   

 Effective professional learning must be manageable, relevant, timely and appropriate to the 
daily responsibilities of new teachers.  

 The above core content has been developed in an effort to support new teachers as they 
progress along a continuum of professional learning through their first year in the profession. 
As with all areas of learning, proficiency will develop over time.  

 The core content is not to be viewed as a checklist of activities to undertake or an 
assessment tool to gauge the teacher’s performance.  

 It is intended as a guide for school boards as they design professional learning opportunities 
for new teachers.  It will help school boards review what they are already offering in order to 
align it with provincial requirements and ensure a level of consistency in the professional 
learning opportunities they are offering their new teachers. 
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Numeracy, K-6: 
New Teacher’s Self-
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Student Success / Learning to 18: 
Professional Development and Training 
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Student Success / Learning to 18: 
New Teacher’s Self-Reflection Tool 
 

The following questions are designed for a new teacher’s self-reflection. You may wish to 

use a selection of the questions below as conversational starting points within your 

mentoring relationship and as prompts for planning and revising your Individual NTIP 

Strategy. 
 

 

 

STUDENT SUCCESS/LEARNING TO 18 KNOWLEDGE 

 Am I familiar with classroom intervention and prevention strategies that help students earn credits? 

 What further knowledge or support do I need in order to meet the needs of my students who are at 

risk of not meeting their full potential or failing? 

 Have I met the student success, special education teacher and/or guidance teacher in my school? 

How and when can I access their support? 

 Do I use practical teaching strategies, tools, resources, and opportunities to improve student 

achievement? 
 

IDENTIFYING STUDENTS AT-RISK OF NOT MEETING THEIR FULL POTENTIAL OR FAILING  

 What strategies can I use to identify students who are at risk of not meeting their full potential or 

failing?  

 How do I identify and provide interventions to students who are at risk of not meeting their full 

potential or failing? 
 

PROMOTING STUDENT SUCCESS IN THE CLASSROOM AND SUPPORTING STUDENTS AT RISK OF 

NOT GRADUATING 

 How do I incorporate the features of Differentiated Instruction in my classroom to engage every 

student in their learning? (i.e. use of Choice, Flexible Grouping, Respectful Tasks, Shared 

Responsibility for Learning) 

 To what extent do I create an inclusive learning environment that reflects the diverse needs of all 

learners?  

 What planned interventions do I have for students who may be, or are, at risk? 

 What have I learned about the interests, learning preferences and career plans of my students? 

 How have the interests, learning preferences, readiness, and career pathways of my students 

informed my selection of resources and instructional strategies?  How do I support the transition of 

my students from elementary to secondary, grade to grade, and/or from secondary to post-

graduation? How am I fulfilling this role? 

 How do I actively involve students in classroom processes? 

 

 

 
 
 

Using This Tool 
 

The use of this material is optional and you are invited to use only the strategies and tools that 
are specific to your needs and interests. 
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Teaching English Language Learners*: 
Professional Development and Training 
 

In the context of what a school board is already offering and specific to the needs of new teachers, 

professional development and training on “Teaching English Language Learners” should include the 

following core content: 
 

 Knowledge, selection and use of a variety of instructional strategies and scaffolds appropriate to the 

varying needs of English language learners (such as dual language strategies, visual aids, vocabulary 

instruction, guided reading, writing scaffolds) 

 Knowledge, selection and use of pair, small-group and whole-class oral language strategies to 

encourage English language learners  

 Knowledge, selection and use of a variety of classroom assessment strategies that take into 

consideration the learning needs of English language learners  

 Knowledge, selection and use of strategies to assess, and account for, English language learners’ prior 

knowledge 

 Knowledge, selection and use of a variety of learning resources to meet the varying needs, interests 

and ethno-cultural backgrounds of English language learners  

 
 

* English language learners are students in provincially-funded English-language schools whose first language is a 
language other than English or is a variety of English that is significantly different from the variety used for 
instruction in Ontario’s schools, and who may require focused educational supports to assist them in attaining 
proficiency in English.  These students may be Canadian born or recently arrived from other countries.  They come 
from diverse backgrounds and school experiences, and have a wide variety of strengths and needs.   
 
In addition, it is important to be aware of the special needs of newcomers to Canada who are adjusting to a new 
country/culture/school system as well as a new language. 

 
(Adapted from: English Language Learners, ESL and ELD Programs and Services: Policies and Procedures for Ontario 
Elementary and Secondary Schools, Kindergarten to Grade 12, 2007, Ontario Ministry of Education) 

 
 

 
 

About Core Content 
 

 Most school boards already offer professional learning opportunities and supports to all their 
teachers in order to ensure quality teaching and improved student achievement.   

 Effective professional learning must be manageable, relevant, timely and appropriate to the 
daily responsibilities of new teachers.  

 The above core content has been developed in an effort to support new teachers as they 
progress along a continuum of professional learning through their first year in the profession. 
As with all areas of learning, proficiency will develop over time.  
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Teaching English Language Learners: 
New Teacher’s Self-Reflection Tool 
 

The following questions are designed for a new teacher’s self-reflection. You may wish to 

use a selection of the questions below as conversational starting points within your 

mentoring relationship and as prompts for planning and revising your Individual NTIP 

Strategy. 
 

 

CLASSROOM ENVIRONMENT 

 In what ways do my classroom and learning resources reflect a variety of languages, themes and texts? 

 Do my classroom resources support diversity in a positive and balanced way?  How are my students 

responding to these resources? 

 In what ways does my classroom climate support English language learners by accepting their errors as a 

normal part of the language-learning process? 

 How do I facilitate connections between English language learners and their peers inside and outside the 

classroom? 
 

INITIAL AND ONGOING ASSESSMENT 

 How many of the students in my class have a home language other than English or are recent newcomers to 

Canada? 

 Are there students in my class who speak a variety of English other than the variety of English used in school? 

 What strategies do I use to assess the prior knowledge of my English language learners?  

 What strategies do I use for initially assessing my students’ level of proficiency in English? 

 What strategies do I use for ongoing assessment of the development of English language proficiency? 
 

PROGRAM PLANNING 

 In what ways do I accommodate the varying levels of proficiency in English in my classroom through: 

instruction? resources? assessment? 

 How do I use information about the prior knowledge of my English language learners to inform my: 

instruction? resources? assessment? 

 What strategies do I use to respond to errors by English language learners?   

 Am I giving students who are thinking in two languages sufficient time to process any questions I am asking?  

If not, how can I incorporate this into my practice? 

 In what ways am I using images and objects to illustrate content?  

 What kinds of oral language strategies am I using in the classroom?   

 What am I noticing about how my English language learners respond when I use these strategies?  
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Teaching First Nation, Métis and Inuit Students: 
Professional Development and Training 
 

In the context of what a school board is already offering and specific to the needs of new teachers, 

professional development and training on “Teaching First Nation, Métis and Inuit Students” should 

include the following core content: 
 

 Strategies to become familiar with – and respect – students’ culture and language 

 Strategies to value students’ backgrounds and experiences 

 How to adapt teaching to students’ learning styles and personal strengths 

 How to create, access and use curricular resources that are relevant to, and reflective of, the First 

Nation, Métis and Inuit learner 

 Strategies to include parents and Aboriginal communities within the teaching/learning experience 

 
 
 

 
 
 

About Core Content 
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Teaching First Nation, Métis and Inuit Students: 
New Teacher’s Self-Reflection Tool 
 

The following questions are designed for a new teacher’s self-reflection. You may wish to 

use a selection of the questions below as conversational starting points within your 

mentoring relationship and as prompts for planning and revising your Individual NTIP 

Strategy. 
 

 

RESPECTING DIVERSITY BETWEEN FIRST NATION, METIS AND INUIT STUDENTS AND THEIR 

COMMUNITIES 

 How do I develop my knowledge and students’ knowledge of the distinct cultural backgrounds of each of 

my Aboriginal students (e.g., Anishnaabe, Haudenosaunee, etc.)? 

 How will I expand my understanding of each student’s unique lived experiences as First Nation, Métis 

and/or Inuit students (e.g., off-reserve, status, Métis citizen, urban, etc.)  

 How do I actively participate in and develop partnerships with the local Aboriginal communities?  

 

EMPOWERING FIRST NATION, METIS AND INUIT LEARNERS 

 How do I foster and promote First Nation, Métis and Inuit students’ leadership skills with students and in 

partnership with adults in the school? 

 How do I foster and include First Nation, Métis and Inuit role models within my teaching activities? 

 What is the process for connecting a First Nation, Métis and Inuit student with an appropriate source of 

programming, including the gifted program, student success and/or guidance teacher? 

 How am I teaching students to deconstruct bias in learning resources?  

 

PLANNING FOR STUDENT ACHIEVEMENT  

 How do my classroom and learning resources reflect the cultures and perspectives of my First Nation, 

Métis and Inuit students in order to increase knowledge and awareness among all students?  

 What do I know of the achievement levels and learning styles of my First Nation, Métis and Inuit 

students? 

 What specific instructional strategies am I using to promote First Nation, Métis and Inuit student 

engagement (framing questions, use of wait time, immediate feedback, etc.)?  

 What are the support resources available at the school and board level to support teachers with First 

Nation, Métis and Inuit students (such as Aboriginal education advisors, e-communities, Aboriginal 

resource directories, etc.)? 

 How do I initiate communication with First Nation, Métis and Inuit parents so that they more easily 

support the school as partners in their childrens’ education?  

 ? 

 
 
 

Using This Tool 
 

The use of this material is optional and you are invited to use only the strategies and tools that 
are specific to your needs and interests. 
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Teaching French as a Second Language: 
Professional Development and Training 
 

In the context of what a school board is already offering and specific to the needs of new teachers, 

professional development and training on “Teaching French as a Second Language” should include the 

following core content: 

 
PLANNING AND ASSESSMENT 

 Knowledge of effective long- and short-term planning that takes into consideration the learners’ varied 

needs and prior knowledge of French  

 

INSTRUCTIONAL STRATEGIES 

 Knowledge, selection and use of a variety of instructional strategies to address the wide range of 

learning needs and interests in a Core French or French Immersion/Extended French classroom 

  

CLASSROOM MANAGEMENT 

 Knowledge of effective classroom strategies to address the unique conditions in teaching French and 

teaching in French  

 

STUDENT ENGAGEMENT 

 Establish a positive learning environment (classroom, school) which encourages student involvement 

in French 

 

SCHOOL CULTURE AND CLIMATE 
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Teaching Students with Special Education Needs: 
New Teacher’s Self-Reflection Tool 
 

The following questions are designed for a new teacher’s self-reflection. You may wish to 

use a selection of the questions below as conversational starting points within your 

mentoring relationship and as prompts for planning and revising your Individual NTIP 

Strategy. 
 

 

 What evidence do I have that my classroom is a positive learning environment that values diversity? 

 How am I creating a class profile and individual student profiles? 

 In what ways have I organized my classroom so that my students can work independently while I 

directly teach a small number of students with special education needs?  

 How do I provide tasks that reflect a moderate degree of challenge for my students to allow them to 
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 Appendix C 

 
WEB-BASED RESOURCES 

 
In addition to the substantial published literature on new teacher induction programs and mentoring, 

you will find a wealth of information available on the Web that will support and enrich your induction 

activities. 

 

The Ministry intends to continue expanding this list of resources each year. In order to access the most 

up-to-date resource list, visit the Ministry’s NTIP website at: 

 
English:             http://www.edu.gov.on.ca/eng/teacher/induction.html 
French:  http://www.edu.gov.on.ca/fre/teacher/induction.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.edu.gov.on.ca/eng/teacher/induction.html
http://www.edu.gov.on.ca/fre/teacher/induction.html

