Partnering for Success

Getting the most from Ontario’s
New Teacher Induction Program

A Resource Handbook for New Teachers

The use of this material is optional. You are invited to
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INTRODUCTION
Welcomel

This resource handbook was developed to support you as a new
teacher to help you get the most from your participation in Ontario’s
New Teacher Induction Program (NTIP). Within it, you will find a
brief introduction to the components of the NTIP, along with a
collection of supports and resources you can use to make the most of
your first years of teaching in Ontario.

How Will the NTIP Support Me?



Orientation: What Can | Expect?

Through the NTIP, you can expect to receive orientation at both the board and school level. This may
include a handbook, a copy of the Individual NTIP Strategy form, human resources documentation and an

introduction to your mentor.

Professional Summary of Professional Development

Development: What Can |
Expect?

Within the NTIP, professional
development will be provided to
you at the school and/or board
levels. This chart summarizes some
of the key areas of professional
development available to you

Classroom management

Planning, assessment and evaluation

Communication with parents

Teaching students with special needs and other diverse
learners

Provincial education priorities (such as Literacy and
Numeracy strategies, Student Success, Safe Schools)
3RIILTXH GIDPpQDIHPHQN LQIXVILTXH LQ )UHQFK-language
boards)

depending on your individual

needs. Appendix B provides additional information on these areas.

Mentoring: What Can | Expect?

The first year of teaching is one of the most challenging

Mentoring is Not Evaluative!

While the New Teacher Induction Program

periods of a teacher’s career. Through the NTIP, you includes teacher performance appraisal by the
will have the opportunity to work directly with, and principal, the mentoring process you are about
benefit from, an experienced teacher as a consultant,a  to embark on with your teacher-mentor is a

coach and a colleague.

non-evaluative process, and is distinct and
separate from the teacher performance

Most teachers who have experienced mentoring appraisal.

programs have found that they provide a wide range

of benefits including:

The relationship you develop with your mentor
must be based on trust and confidence. It is

a support system they can rely on throughout the important to establish this trust and clarify any

year;

the opportunity to observe and work with an

experienced teacher;

concerns you may have early in the mentoring
relationship.

In order to get the most from your mentoring

a means of building new skills and accelerating experience, it is critical that you feel

professional learning;
a source of constructive feedback;

a sounding board for discussing questions, issues

and concerns; and
increased comfort and self-confidence.

comfortable engaging in open and honest
dialogue about your successes and
challenges in the classroom, without concerns
that this may in any way be connected to
performance appraisal.

The NTIP is designed to help you acclimatize to your new school community, learn and grow with the
support of a colleague and role model, and experience increased success during your first year in the

classroom.



While the mentoring you receive may take many forms — from one-to-one mentoring or group/team
mentoring to online mentoring — the NTIP process always includes collaboration between you, as a new
teacher, and your mentor to develop an Individual NTIP


http://www.miravia.com/

Based on the Individual NTIP Strategy form, you and your mentor will work together on a mentoring
plan to tailor your mentoring activities according to your needs and challenges, as the year progresses.
Here, you may have the opportunity for a wide range of mentoring experiences such as:

Classroom observation and de-brief

Professional dialogue (individually or in a group setting)

Online conferencing

In-service sessions and post-session de-briefing

Shared professional development with your mentor

Observation of a lesson and feedback

Conferencing to share ideas and teaching strategies

Modeling instructional strategies by the mentor

Assisting with accessing resources to enhance your professional growth
Coaching in specific areas identified by you and your mentor

Teacher Performance Appraisal: What Can | Expect?

In conjunction with the orientation, mentoring and professional development and training elements of
the NTIP, the performance appraisal process for new teachers has been designed to support and
promote your continued growth and development as a new teacher.

Your principal will play a critical role in supporting your professional growth through the appraisal
process. The appraisal process provides an opportunity to engage in dialogue with your principal
regarding what it means to be a teacher as described in the Ontario College of Teachers’ Standards of
Practice for the Teaching Profession. It is also designed to strengthen schools as learning communities in
which new teachers are provided with plentiful opportunities to engage in professional exchange and
collective inquiry that lead to continuous growth and development.

Once your two satisfactory appraisals are completed, you will be eligible for a notation of successful
completion of the NTIP on your Certificate of Qualification and on the Ontario College of Teachers
public register. For teachers who do not obtain two Satisfactory appraisal ratings within the first year,


http://www.edu.gov.on.ca/eng/teacher/induction.html

What Role Will My Principal Play?

Your principal will play a key role in the NTIP, as the instructional leader of the school.

Based on the process developed by your school board’s NTIP steering committee, the principal will
ensure that highly skilled mentors are matched appropriately with new teachers. The principal will also
coordinate orientation and professional development opportunities at the school level, and ensure that
you are able to take full advantage of orientation and professional development opportunities provided

by the school board.

While the mentor will be one
key professional colleague
during the NTIP process, you
can expect that the principal
will also work closely with
you and your mentor in the
school to ensure that the NTIP
is effectively supporting you
as a new teacher. Finally, your
principal will also conduct

Roles & Responsibilities

New Mentor(s) Principal

Teacher

Individual NTIP Strategy X X X
School-level Orientation X X
Individual PD/training X X X
Selection of Mentors X X X
Mentoring Relationship X X X
Teacher Performance X T ¥
Appraisals

X = consultation and development ~ =fipalapproval

two performance appraisals with you in the first 12 months after you begin to teach for your board. The
chart above summarizes the roles of new teacher, mentor and principal in the NTIP process.

What is My Role?

As a new teacher, you will play a very active role as a

partner in the mentoring process.

Experience has shown that the following are important
characteristics of effective new teacher partners, which
will lead to greater opportunities for professional
growth. Effective new teacher partners are:

Risk takers

Willing to learn from others
Reflective practitioners
Positive and optimistic
Respectful of the mentor

Willing to work as part of a team

Attentive listeners

Willing to set goals and follow through
Able to advocate for their needs and take initiative

Trusting

—






PERSONAL PLANNER

September

As a consultant, your mentor may be...
&RQGXFILQJ D 3IRXU RI WKH VFKRR(" and providing key information about school logistics and available
resources
Sharing examples of long range plans or course outlines
Providing answers to initial questions both big and small

As a collaborator, your mentor may be...
Working in partnership with you to develop a mentoring plan
Collaborating with you as you prepare for your first open house and meeting parents for the first
time

As a coach, your mentor may be...
Asking you about your prior experiences, personal strengths and goals

My Insights / Reflections... My Next Steps...




October

As a consultant, your mentor may be...
Sharing specific examples of assessment and evaluation tools and strategies
Informing you DERXN |XQZUIWHQS UX)HV RI VFKRRI FXWIXUH, as well as the written rules

As a collaborator, your mentor may be...
Attending a professional development session with you

As a coach, your mentor may be...
Providing feedback and engaging in learning-focused conversations to assist you in developing
your own reflective practice

My Insights / Reflections... My Next Steps...




November

As a consultant, your mentor may be...
Sharing practical resources such as sample report card comments
Providing positive insights and tips to enhance your instructional practice

As a collaborator, your mentor may be...
Co-developing strategies and approaches to address any gaps between planning and actual
progress in the classroom

As a coach, your mentor may be...
Assisting you in identifying positive aspects of classroom experiences and student
accomplishments

My Insights / Reflections... My Next Steps...
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December

As a consultant, your mentor may be...

11



January

As a consultant, your mentor may be...
Emphasizing planning as an important component of success

As a collaborator, your mentor may be...
Reflecting collaboratively on the lessons learned in the fall term
Working with you to review and revise your mentoring plan

As a coach, your mentor may be...
Revisiting personal and instructional goals to assist you in self-assessing your progress to date

My Insights / Reflections... My Next Steps...




February

As a consultant, your mentor may be...
Highlighting specific strategies and tips for assisting struggling students

As a collaborator, your mentor may be...
Co-developing and adapting assessment strategies to ensure that the needs of all learners are met
in the classroom

As a coach, your mentor may be...
5HIHFILQJ RQ 3IKHPHV RI VXFFHVV" as well as challenges in the classroom
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March

As a consultant, your mentor may be...
Revisiting the importance of work/life balance

As a collaborator, your mentor may be...
Brainstorming ideas to enhance parental involvement
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April

As a consultant, your mentor may be...
Reflecting with you on an area of growth that you have observed

As a collaborator, your mentor may be...
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May

As a consultant, your mentor may be...
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June

As a consultant, your mentor may be...
Sharing tips about year end procedures and routines to ensures a smooth transition into summer

As a collaborator, your mentor may be...
Celebrating the end of the school year and the personal and professional growth you have enjoyed
together

As a coach, your mentor may be...
Reflecting upon the mentoring experience with you
Inquiring about your

17
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the principal does not evaluate the
NTIP Individual Strategy Form or
Induction elements

the principal, as catalyst in the
QHZ IHDFKHUV SURIHVVIRQDI JURZIK
through collaborative leadership,
has an ongoing role in monitoring
progress and reallocating
resources as needed throughout
the year

the principal records on the
Summative Report Form for New
Teachers the NTIP induction
elements in which the new teacher
has participated/is participating (as
previously communicated to the
teacher by the principal based on
IKH GHILQUILRQ RI 3QHZ IHDFKHU" LQ
the NTIP: Induction Elements
Manual, 2010).

once the new teacher has
received two Satisfactory ratings
on performance appraisals for new
teachers, the principal signs the
form to indicate that the NTIP has
been completed

19



INDIVIDUAL NTIP STRATEGY FORM

20






Appendix B

NTIP Professional Development Core Content and Tools

Professional learning plays an important role in student The use of this material is optional and
success. It has the greatest effect when it is clearly focused, you are invited to use only the
practical, guided by current research and shared among strategies and tools that are specific to

educators in a supportive, risk-free learning community YOI TEEEES SNl INIERESES Gl i
’ ' needs and interests of the new teacher

with whom you are working.

It is not a one-time event or the exclusive responsibility of a
few teachers: it is a career-long process, based on a model of lifelong learning ingrained in the culture of
the school, board and Ministry of Education, and embedded in planning at all levels.

Beginning teachers have identified classroom management, planning, assessment and evaluation and
communication with parents as the areas they felt needed most to be addressed by the professional
development component of the NTIP.

Professional learning, however, is most effective when it relates purposefully to school and board goals
and to the Ontario curriculum. Schools and boards must therefore plan and implement job-embedded
professional development for new teachers, linking it directly to their own and to the ministry’s
priorities, i.e., higher levels of achievement for all and higher graduation rates through improved literacy
and numeracy skills. (Adapted from Literacy for Learning: The Report of the Expert Panel on Literacy in

In this Appendix Grades 4 to 6 in Ontario.)

Areas Identified by New Teachers The various professional development “subject areas”
Classroom Management should not be viewed as independent. For example,
Planning, Assessment and Evaluation Classroom Management is contingent upon effective
Communication with Parents/Guardians . . .
program delivery as well as consistent routines and an

Ministry Initiatives organized, inclusive classroom environment. In an
Equity and Inclusive Education effort to encourage a holistic approach to the delivery
Literacy, K-6 of professional development, an effort was made to
Literacy, 7-12

. . weave strands such as success for all students, respect
Mathematical Literacy/Numeracy, 7-12 ] o ) )
Numeracy, K-6 for diversity in all its forms and a focus on literacy
Safe Schools and Healthy Schools within the different resources and tools presented in
Student Success/Learning to 18 this document.

Teaching English Language Learners

Teaching First Nation, Métis and Inuit Students
Teaching French as a Second Language
Teaching Students with Special Education Needs




Classroom Management:
Professional D
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Classroom Management:
1HZ 7HDFKHUV 6Hil-Reflection Tool

The following questions are designed for a new teacher’s self-reflection. You may wish to
use a selection of the questions below as conversational starting points within your

mentoring relationship and as prompts for planning and revising your Individual NTIP
Strategy.

24



Planning, Assessment & Evaluation:
Professional Development and Training

In the context of what a school board is already offering and

25



Planning, Assessment & Evaluation:
1HZ 7HDFKHU{V 6Hil-Reflection Tool

The following questions are designed for a new teacher’s self-reflection. You may wish to
use a selection of the questions below as conversational starting points within your

mentoring relationship and as prompts for planning and revising your Individual NTIP
Strategy.

How would | describe my long- and short-term planning process?
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Communication with Parents/Guardians:
Professional Development and Training

In the context of what a school board is already offering and specific to the needs of new teachers,
professional development and training on “Communication with Parents/Guardians” should include the
following core content:

Understanding the perspective of parents/guardians and families

Developing open and collaborative communication skills

Developing attitudes, skills and communication strategies to foster a collaborative relationship with
parents and students

Strategies to engage parents and families in supporting their child’s learning at home and at school
Strategies to communicate with parents on an ongoing basis about:

o0 classroom events, assignments and expectations (such as planners, newsletters, class
website, etc.)

o0 assessment and evaluation: informing and helping students and parents understand
strategies to be used, for formative evaluation, and to give them meaningful feedback for
improvement

0 students’ progress (such as report card comments, parent-teacher conferences, etc.)

o0 school events and volunteer opportunities

Po72.wETBT/F211.04 Tf100 1 111.02 511.63 04 Tfl F2 2 f8A5.44 615.4
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Literacy, K-6:
Professional Development and Training

In the context of what a school board is already offering and specific to the needs of new teachers,

31



Literacy, K-6:
1HZ 7HDFKHUV 6HlI-Reflection Tool

The following questions are designed for a new teacher’s self-reflection. You may wish to
use a selection of the questions below as conversational starting points within your

32



Literacy, 7-12:
Professional Development and Training

In the context of what a school board is already offering and specific to the needs of new teachers,
professional development and training on “Literacy, 7-12” should include the following core content:

Selecting and using effective pre-, during- and post-oral language strategies to engage students in
purposeful speaking and listening and to develop higher-level thinking skills across curriculum areas
Selecting and using appropriate pre-, during- and post-reading instructional strategies to engage
students in meaning-making from a variety of texts and to develop higher-level thinking skills across
curriculum areas

Selecting and using appropriate pre-, during- and post-writing instructional strategies to engage
students in creating texts to communicate meaning and to develop higher-level thinking skills across
curriculum areas

Using explicit teaching and modeling of oral, reading and writing strategies, providing feedback on
student practice, and assessing independent application of literacy strategies across the curriculum
Modeling metacognitive strategies to develop students’ understanding of their own thinking
Selecting and using a range of student learning and curriculum-aligned resource materials

About Core Content

Most school boards already offer professional learning opportunities and supports to all their
teachers in order to ensure quality teaching and improved student achievement.

Effective professional learning must be manageable, relevant, timely and appropriate to the
daily responsibilities of new teachers.

The above core content has been developed in an effort to support new teachers as they
progress along a continuum of professional learning through their first year in the profession.
As with all areas of learning, proficiency will develop over time.

The core content is not to be viewed as a checklist of activities to undertake or an
DVVHVVPHQINIRR) IR IDXJH WKH IHDFKHUV performance.

It is intended as a guide for school boards as they de
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Mathematical Literacy/Numeracy, 7-12:
Professional Development and Training

In the context of what a school board is already offering and specific to the needs of new teachers,
professional development and training on “Mathematical Literacy/Numeracy, 7-12” should include the
following core content:

Professional learning opportunities that develop and strengthen mathematical literacy, as well as
competence in both mathematics content and the methodology for teaching it

Strategies to create an appreciation of and a positive disposition towards mathematics, as well as a
positive classroom climate

Knowledge of effective strategies and resources and of how to use effectively the manipulatives and
technologies needed to teach/learn numeracy skills, including differentiating instruction and
connections to the everyday applications of numeracy skills

How to use diversified means of assessing numeracy skills

How to create, access and use appropriate resources, including a variety of print, electronic and media
resources (in order to align instruction with the curriculum policy and focus on the important
mathematics)

How to plan and pose effective questions and respond to student responses in ways that encourage
risk-taking, legitimize errors as part of the learning process, and respect the contributions of all
students

About Core Content
Most school boards already offer professional learning opportunities and supports to all their
teachers in order to ensure quality teaching and improved student achievement.
Effective professional learning must be manageable, relevant, timely and appropriate to the
daily responsibilities of new teachers.
The above core content has

35



Mathematical Literacy/Numeracy, 7-12:
1HZ 7HDFKHUV 6HlI-Reflection Tool

The following questions are designed for a new teacher’s self-

36









Safe Schools and Healthy Schools:
Professional Development and Training

In the context of what a school board is already offering and specific to the needs of new teachers,
professional development and training on “Safe Schools and Healthy Schools” should include the
following core content:

Effective practices aimed at establishing a safe and healthy learning environment and creating positive
peer dynamics and relationships that reflect a variety of lifestyles, support ethno and cultural diversity,
and promote mutual respect in the classroom

Awareness of resources available to support a safe and healthy learning environment, including the
school code of conduct as well as the Foundations for a Healthy School framework

Knowledge of teaching/learning strategies that promote a safe, healthy and inclusive environment
Knowledge of the expectations and requirements related to safe and healthy schools legislation,
policies and programs aimed at maintaining a safe and healthy learning environment (e.g., types and
nature of incidents that need to be reported along with the appropriate channels through which these
reports and observations should be made, understanding of how to use an epi-pen)

About Core Content

Most school boards already offer professional learning opportunities and supports to all their
teachers in order to ensure quality teaching and improved student achievement.

Effective professional learning must be manageable, relevant, timely and appropriate to the
daily responsibilities of new teachers.

The above core content has been developed in an effort to support new teachers as they
progress along a continuum of professional learning through their first year in the profession.
As with all areas of learning, proficiency will develop over time.

The core content is not to be viewed as a checklist of activities to undertake or an
DVVHVVPHQI IRRI WR IDXJH WKH WHDFKHUfV SHUIRUPDQFH

It is intended as a guide for school boards as they design professional learning opportunities
for new teachers. It will help school boards review what they are already offering in order to
align it with provincial requirements and ensure a level of consistency in the professional
learning opportunities they are offering their new teachers.
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Safe Schools and Healthy Schools:
1HZ 7HDFKHUV 6Hil-Reflection Tool

The following questions are designed for a new teacher’s self-reflection. You may wish to
use a selection of the questions below as conversational starting points within your
mentoring relationship and as prompts for planning and revising your Individual NTIP
Strategy.

40
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Teaching English Language Learners:
1HZ 7HDFKHUV 6HlI-Reflection Tool

The following questions are designed for a new teacher’s self-reflection. You may wish to
use a selection of the questions below as conversational starting points within your
mentoring relationship and as prompts for planning and revising your Individual NTIP
Strategy.

CLASSROOM ENVIRONMENT
In what ways do my classroom and learning resources reflect a variety of languages, themes and texts?
Do my classroom resources support diversity in a positive and balanced way? How are my students
responding to these resources?
In what ways does my classroom climate support English language learners by accepting their errors as a
normal part of the language-learning process?
How do | facilitate connections between English language learners and their peers inside and outside the
classroom?

INITIAL AND ONGOING ASSESSMENT
How many of the students in my class have a home language other than English or are recent newcomers to
Canada?
Are there students in my class who speak a variety of English other than the variety of English used in school?
What strategies do | use to assess the prior knowledge of my English language learners?
What strategies do | use for initially assessing my students’ level of proficiency in English?
What strategies do | use for ongoing assessment of the development of English language proficiency?

PROGRAM PLANNING

44



Teaching First Nation, Métis and Inuit Students:
Professional Development and Training

In the context of what a school board is already offering and specific to the needs of new teachers,
professional development and training on “Teaching First Nation, Métis and Inuit Students” should
include the following core content:

Strategies to become familiar with — and respect — students’ culture and language

Strategies to value students’ backgrounds and experiences

How to adapt teaching to students’ learning styles and personal strengths

Howv to create, access and use curricular resources that are relevant to, and reflective of, the First
Nation, Métis and Inuit learner

Strategies to include parents and Aboriginal communities within the teaching/learning experience

About Core Content

Most school boards already offer professional learning opportunities and supports to all their
teachers in order to ensure quality teaching and improved student achievement.

Effective professional learning must be manageable, relevant, timely and appropriate to the
daily responsibilities of new teachers.

The above core content has been developed in an effort to support new teachers as they
progress along a continuum of professional learning through their first year in the profession.
As with all areas of learning, proficiency will develop over time.

The core content is not to be viewed as a checklist of activities to undertake or an
assessment toR( IR JIDXJH WKH WHDFKHU{V SHUIRUPDQFH

It is intended as a guide for school boards as they design professional learning opportunities
for new teachers. It will help school boards review what they are already offering in order to
align it with provincial requirements and ensure a level of consistency in the professional
learning opportunities they are offering their new teachers.
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Teaching First Nation, Métis and Inuit Students:
1HZ 7HDFKHU{V 6Hil-Reflection Tool

The following questions are designed for a new teacher’s self-reflection. You may wish to
use a selection of the questions below as conversational starting points within your

mentoring relationship and as prompts for planning and revising your Individual NTIP
Strategy.
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Teaching French as a Second Language:
Professional Development and Training

In the context of what a school board is already offering and specific to the needs of new teachers,

professional development and training on “Teaching French as a Second Language” should include the
following core content:

PLANNING AND ASSESSMENT
Knowledge of effective long- and short-term planning that takes into consideration the learners’ varied
needs and prior knowledge of French

INSTRUCTIONAL STRATEGIES

a7



Teaching French as a Second Language:
New Teacher{V 6Hll-Reflection Tool

The following questions are designed for a new teacher’s self-reflection. You may wish to
use a selection of the questions below as conversational starting points within your
mentoring relationship and as prompts for planning and revising your Individual NTIP
Strategy.

Do | have an experienced French as a Second Language teacher as a mentor, if not, what steps am |
taking to access one?

How am | using Differentiated Instruction to ensure success for all students?

In what way do my classroom and learning resources reflect a variety of themes?

What strategies do | use for initial and on-going assessment of my students’ level of proficiency in
French?

How do | use paired, small group and whole class oral language activities to support student
learning?

How am | establishing a safe learning environment to allow for students to see the value of French
by accepting their errors as part of the learning process for language acquisition?

What strategies do | use to determine which errors to correct and how to correct them?

What strategies am | using to handle the continuum of learning? (Grade 8-9, classroom to classroom,
division to division, split to regular, etc.)?

How might I use the strategy of “wait” time to allow students to organize their thoughts and
construct responses?

How do | effectively integrate all strands of the French as a Second Language curriculum in my
class?

How do | effectively embed language conventions into all strands?

Do | know which students in my class have an IEP? How do | find out? Do | know how to develop
appropriate curriculum or program modification/ accommodation? Where do | need further
clarification?

How have | provided opportunities to connect with parents to establish lines of communication and
positive rapport?

What kind of support or new learning do | need to remain current in my discipline?

What kind of support do | need to maintain and/or improve my level of French proficiency?

What strategies do | use to communicate and collaborate with all staff?

Using This Tool

The use of this material is optional and you are invited to use only the strategies and tools that
are specific to your needs and interests.
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Teaching Students with Special Education Needs:
Professional Development and Training

In the context of what a school board is already offering and specific to the needs of new teachers,
professional development and training on “Teaching Students with Special Education Needs” should
include the following core content:

Selecting and using a broad range of assessment and instructional strategies for students with special
education needs, with particular emphasis on early intervention, curriculum based assessment and
progress monitoring

Knowing the difference between “modifications” and “accommodations” and how to use these
categories in developing Individual Education Plans (IEPs) for students with special education needs
Knowing the IEP process as outlined in The Individual Education Plan (IEP), A Resource Guide, 2004;
developing the IEP; implementing and reviewing the IEP; and updating the IEP

Embedding assistive technology into instructional practice when teaching students with special
education needs

Using universal design for learning, differentiated instruction and evidence-informed practices as the
context for professional learning

49



Teaching Students with Special Education Needs:

50
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